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EXECUTIVE SUMMARY

As evidenced by the University's Mission Statement, Nova Southeastern University embraces
the use of technology as a means of supporting instruction. Although resident full-time
faculty have the opportunity to receive technology training during sponsored campus-based
events, access to technology training activities may be more difficult for adjunct faculty who
are often removed from campus life during regular business hours. The difficulty adjunct
faculty have regarding access to technology training is especially important when considering
that over 60 percent of all faculty at the University are not full-time employees, but are
instead adjunct faculty.

Recognizing that adjunct faculty generally do not have convenient access to campus-based
training activities, a prototype training program was developed by the University's Senior
Research Associate and implemented to assess the feasibility of adjunct personnel using
largely self-paced instruction on the use of online information systems and Internet tools.
The program was structured so that participants would become familiar with use of the
University's computing infrastructure, with emphasis on: online access, the use of electronic
mail, uploading and downloading ASCII files, use of the University's Electronic Library, file
management, use of the World Wide Web and Internet tools, and use of Usenet Newsgroups
and listserv electronic mail discussion groups.

Participants were asked to evaluate the training videotape and to also complete a pretest and
a posttest on self-assessment of online computing skills. The videotape was judged
acceptable, with a mean of 4.5 (1 = Poor to 5 = Exceptional). The mean for all pretest
ratings was 3.2 on the five-point Liken scale (1 = No Skills to 5 = Exceptionally Skilled).
The mean for all posttest ratings was 4.2 on the five-point Likert scale. Based on self-
reported data, engagement in this 12-week training program resulted in a gain from Mean =
3.2 to Mean = 4.2, for a 31 percent increase in skill with online utilities and other tools
associated with the Internet and other online information systems.
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BACKGROUND

The University

Nova Southeastern University was chartered by the State of Florida in 1964 as Nova
University of Advanced Technology, and in 1967 a charter class of 17 Ph.D. students
enrolled at the University (Nova Southeastern University Fact Book, 1995). The University
is located in Florida's most urban area, with the Miami-Fort Lauderdale population at
3,192,582 permanent residents (1990 Census of Population and Housing). Including Palm
Beach County, the University is within a 1.5 hour drive for over 4.2 million permanent
residents of South Florida (Broward Economic Development Council; 1996-97 Broward
County Statistical Profile, 1996). Field-based programs further extend the University's
outreach throughout Florida and at 66 cluster locations in 21 other states in the United States
and 13 sites in five foreign nations, including the Bahamas, Canada, Jamaica, Panama, and
Germany (Off-Campus Program Directory, 1995).

The University has a major physical presence in the South Florida area, with campus
facilities in Coral Springs, Davie, John U. Lloyd State Park at Port Everglades, Fort
Lauderdale, and North Miami Beach. Including the recently constructed Health Professions
Division complex, the book value at end-of-year of the University's physical infrastructure,
including land, buildings, and equipment, exceeded $175 million in Fiscal Year 1995-96
(Integrated Postsecondary Education Data System Finance Survey FY 1996, Form F-1A;
1996, p.12).

From an initial enrollment of 17 graduate students, the University has closely followed
Florida's explosive growth. Serving over 22,000 individual students (unduplicated,
cumulative headcount enrollment statistics are presented in Table 1) during Calendar Year
1995, the University reported a Fall Term 1995 headcount enrollment of 13,941 students to
the United States Department of Education (Integrated Postsecondary Education Data System
Fall Enrollment Survey, Fonn EF-1; 1995, p.7), with most students attending classes in
South Florida:

82 percent of all students (18,242 of 22,221) attended classes in Florida

65 percent of all students (14,329 of 22,221) attended classes in South Florida
(Broward, Dade, and Palm Beach Counties)
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The University has experienced nearly 20 percent growth in cumulative yearly credits from
Calendar Years 1990 to 1994 (Enrollment Trends and Characteristics of Nova Southeastern
University's Students: Calendar Years 1990 to 1994, 1995). As evidenced in the University's
Master Plan (1995), growth is largely the result of attention to a unique Mission Statement,
where faculty and administrators have purposely selected to place an emphasis on a largely
adult client base and the use of technology in teaching modality:

Nova Southeastern University provides ,educational programs of distinction
from prekindergarten through the doctoral level at times and in locations
convenient to students, prepares students for leadership roles in business and
the professions, encourages research and community service, and fosters an
atmosphere of creativity and innovation utilizing technology where
appropriate (Nova Southeastern University Fact Book; 1997, p. iv).

Unlike the other regionally accredited institutions in South Florida that offer bachelor's, first
professional, or graduate degrees, the University emphasizes education for professional
advancement of adult students, augmented by the use of innovative delivery formats and
technology when appropriate, to meet student and community needs.

Adjunct Faculty

Growth at the University has been achieved, in part, by exploiting niche markets throughout
the local region, other states, and selected foreign nations and then selecting adjunct faculty
to serve these students. As presented in Table 2 and Table 3, 61.8 percent of all Fall Term
1996 faculty were employed on a part-time basis.

However, as identified in Criteria for Accreditation (1996, p.49), the Southern Association of
Colleges and Schools recently established prescriptive accreditation criteria that mandate that
"the number of part-time faculty members must be properly limited." Although the
Commission on Colleges of the Southern Association of Colleges and Schools has not yet
offered final judgment on the University's use of adjunct faculty, it is evident that the
University faces new challenges in the integration of adjunct faculty into the overall faculty
matrix and the delivery of services to students by a majority adjunct faculty.

This issue is significant to the University in that, due to distance away from campus-based
resources, it is increasingly difficult and expensive for the University to support the learning
resource needs of adjunct faculty who reside away from convenient access to campus-based
facilities. At a broader level, as the use of distance education practices increases at other
colleges and universities, this problem is not at all unique to the University, but iS instead
pervasive throughout the profession. Universities must find creative ways to support the
educational needs of faculty, including adjunct faculty in field-based programs.

Page 3
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Table 2

Nova Southeastern University Full-Time and
Part-Time Faculty Affiliation Status by

Academic Center: Fall Term 1996

Full-Time NSU
Employee

Part-Time NSU
Employee

Academic Center N % N %

Fisch ler Center for the Advancement
of Education 57 21.9 203 78.1

Farquhar Center for Undergraduate
Studies 72 22.7 245 77.3

School of Business and
Entrepreneurship 26 16.6 131 83.4

Center for Psychological Studies 28 41.8 39 58.2

Health Professions Division 158 96.3 6 3.7

Shepard Broad Law Center 40 51.9 37 48.1

School of Computer and Information
Sciences 19 65.5 10 34.5

School of Social and Systemic Studies 16 76.2 5 23.8

Oceanographic Center 4 57.1 3 42.9

Total 420 38.2 679 61.8

Note. Statistics are from the beginning of Fall Term 1996 to mid-October 1996, as reported

by each Center.

Page 4



T
ab

le
 3

Fa
cu

lty
 A

ff
ili

at
io

n 
St

at
us

 b
y 

A
ca

de
m

ic
 C

en
te

r:
Fa

ll 
T

er
m

 1
99

6

A
ca

de
m

ic
 C

en
te

r

St
at

us

1
2

3
4

5
6

N
%

N
%

N
%

N
%

N
%

N
%

Fi
sc

hl
er

 C
en

te
r 

fo
r 

th
e 

A
dv

an
ce

m
en

t o
f

E
du

ca
tio

n
40

15
.4

17
6.

5
0

0.
0

0
0.

0
49

18
.8

15
4

59
.2

Fa
rq

uh
ar

 C
en

te
r 

fo
r 

U
nd

er
gr

ad
ua

te
 S

tu
di

es
54

17
.0

9
2.

8
5

1.
6

4
1.

3
71

22
.4

17
4

54
.9

Sc
ho

ol
 o

f 
B

us
in

es
s 

an
d 

E
nt

re
pr

en
eu

rs
hi

p
16

10
.2

6
3.

8
3

1.
9

1
0.

6
24

15
.3

10
7

68
.2

C
en

te
r 

fo
r 

Ps
yc

ho
lo

gi
ca

l S
tu

di
es

27
40

.3
1

1.
5

0
0.

0
0

0.
0

6
9.

0
33

49
.3

H
ea

lth
 P

ro
fe

ss
io

ns
 D

iv
is

io
n

13
7

83
.5

11
6.

7
1

0.
6

9
5.

5
1

0.
6

5
3.

0

Sh
ep

ar
d 

B
ro

ad
 L

aw
 C

en
te

r
38

49
.4

2
2.

6
0

0.
0

0
0.

0
5

6.
5

32
41

.6

Sc
ho

ol
 o

f 
C

om
pu

te
r 

an
d 

In
fo

rm
at

io
n

Sc
ie

nc
es

17
58

.6
2

6.
9

0
0.

0
0

0.
0

0
0.

0
10

34
.5

Sc
ho

ol
 o

f 
So

ci
al

 a
nd

 S
ys

te
m

ic
 S

tu
di

es
13

61
.9

3
14

.3
0

0.
0

0
0.

0
0

0.
0

5
23

.8

O
ce

an
og

ra
ph

ic
 C

en
te

r
4

57
.1

0
0.

0
0

0.
0

0
0.

0
1

14
.3

2
28

.6

T
ot

al
34

6
31

.5
51

4.
6

9
0.

8
14

1.
3

15
7

14
.3

52
2

47
.5

1 
=

 F
ul

l-
T

im
e 

Fa
cu

lty
 in

 th
is

 C
en

te
r

2 
=

 A
dm

in
is

tr
at

or
 in

 th
is

 C
en

te
r

3 
=

 F
ul

l-
T

im
e 

Fa
cu

lty
 f

ro
m

 A
no

th
er

N
SU

 C
en

te
r

4 
=

 A
dm

in
is

tr
at

or
 f

ro
m

 A
no

th
er

 N
SU

C
en

te
r

5 
=

 A
dj

un
ct

 -
 2

 c
ou

rs
es

 p
er

 y
ea

r 
fo

r 
5 

ye
ar

s
6 

=
 A

dj
un

ct
 -

 N
O

T
 2

 C
ou

rs
es

 p
er

 y
ea

r
fo

r 
5 

ye
ar

s

12
Pa

ge
 5

13



Problem Statement

Recognizing the concern that many faculty did not have convenient access to the full suite of
educational materials needed for curriculum development and scholarly research, such as
library and learning resource materials, University administrators drew on the spirit of the
Mission Statement and selected a technology paradigm as an appropriate way to address this

problem. It would be a gross understatement to say anything but that the University has
invested considerable resources to base faculty access to library and learning resource
materials through the use of technology. In Fiscal Year 1992 to 1993, the University spent
$3,953,000 on technology and related capital expenditures. The University has budgeted
$8,559,000 on technology and related capital expenditures for Fiscal Year 1996 to 1997.

Through the use of telecommunications, this infrastructure is ostensibly available to all
faculty, regardless of campus-based status, field-based status, full-time status, or adjunct
status. However, there is compelling evidence that adjunct faculty do not use this
technology-based medium to access library and learning resource materials. This evidence
was gained from an analysis of Self-Study faculty surveys, an audit of online activities, and
review from an external consultant. All three sources of information confirmed that, overall,

adjunct faculty are not regularly active in their use of the University's technology
infrastructure, as envisioned in the Master Plan (1995).

Self-Study Results

As part of the Self-Study process, the University distributed a series of surveys to a
representative sample of stakeholders in the University's future. The use of technology-
based access to library and learning resource materials was included in the many questions
and statements presented to faculty (Management of Self-Study Surveys Administered by

Research and Planning, 1995).

At the time of survey distribution, Self-Study results provided evidence that approximately 80
percent of all full-time faculty and 80 percent of all adjunct faculty do not use the library
service provider most closely associated with faculty use of the University's technology
medium for access to library and learning resource materials. Analyses of Self-Study survey
results equally revealed that adjunct faculty offered ratings that were much lower than full-
time faculty on statements relating to satisfaction with issues related to access and library

services.

Page 6
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Online Access by Faculty

University records were queried to develop a database of all full-time faculty and adjunct
faculty associated with the Graduate Teacher Education Program, the target group associated
with this project. The list was compiled and uploaded to the University's host computer.
The UNIX® finger command, as part of a shell program, was then used to prepare a listing
of faculty usercodes and date and time of last login to the University's host computer.
Analysis of this activity revealed several important outcomes:

All full-time faculty in the Graduate Teacher Education Program had been
online, to use the University's host computer, within three days of when this
audit was conducted.

In contrast, only seven percent of all adjunct faculty in the field-based teacher
education program had been online to use the University's host computer
within 30 days of when this audit was conducted.

To be more exact, of the 417 adjunct faculty in the Graduate Teacher
Education Program, approximately 84 percent (N = 351) did not have an
online account at the University's host computer. Therefore, these individuals
had no opportunity for access to the learning infrastructure envisioned in the
University's Master Plan (1995, p.4), when expenditures were made to
support "effective delivery of educational services through use of state-of-the-
art information technology, and telecommunications."

Accordingly, there is great disparity between full-time faculty and adjunct faculty in regard
to access to the University's host computer. Full-time faculty access the University's host
computer on a regular basis. In contrast, adjunct faculty make minimal use of the
University's host computer and subsequent use of this medium as a means for access to
library and learning resource materials, as planned and budgeted by the University (Master

Plan, 1995).

External Consultant

As part of the continuous quality improvement process in place at the University and the
desire to have an external review of internal processes, a consultant from another university
was asked tc review the University's computing infrastructure. General findings
(Memorandum from Mort Rahimi to Elizabeth McDaniel, October 6, 1995) revealed that:

The University has an acceptable computing infrastructure. The consultant
confirmed that "[t]he NSU network is properly designed and implemented.
The technology used is state of the commercial art."

Page 7



The consultant, however, recognized the need for promoting faculty use of
existing and evolving library resource materials that are increasingly found in
electronic format, by stating "[i]t is important that your library look beyond
the traditional library role and become a major player in providing your
faculty (full-time as well as temporary) and students a virtual place to meet
electronically and collaborate."

The general spirit of the consultant's report was that the University's computing
infrastructure is acceptable, but it is not used to best advantage. The consultant specifically
recognized the need for training in the use of Netscape, a graphical user interface that
provides access to a wide variety of information resources on the Internet, stating that
"[t]here is enough expertise at [the University] to begin a campus-wide effort to train

individuals in the use of Netscape."

Causes and Effects of the Problem

Adjunct personnel in the Graduate Teacher Education Program, which includes instructors as
well as facilitators, laboratory monitors, and advanced students who offer online assistance to
other students, simply do not use the University's computing infrastructure with the degree of

frequency found among the full-time faculty. Although there are many possible causes for

not using of the University's computing infrastructure by adjunct personnel, it is suspected
that the leading cause is that these professionals do not have the same degree of access to
training and related support mechanisms as are available to full-time faculty and staff. As an
example, before this project was implemented, the University offered during one complete

month 16 hours of formal technology-based training on topics that would enhance access to
library and learning resource materials available in digital format. Training was offered
exclusively on the University's Davie campus during Monday to Friday business hours.

Although training was ostensibly available to all faculty, campus-based training is neither
convenient nor readily available to adjunct personnel, many of whom live away from the
South Florida area. For adjunct personnel who reside near the campus, training that is only
offered during Monday to Friday business hours is also largely unavailable due to

commitment to primary professional responsibilities. Although the University offers off-
campus training at institutes and cluster meetings, it is still a concern that "training is

sometimes restricted due to limitations in the availability of training personnel" (Institutional
Self-Study Report; 1996, p.294)

The effect of this problem is that a large. number of faculty and support personnel do not

access the computing infrastructure the University purposely developed as a means of
complying with accreditation criteria related to the availability of library and learning

resource materials. It must be recalled that even though personnel in field-based locations
may find other means of access to these materials, the University is explicitly required to

Page 8



provide access and continuous training to all faculty, including adjunct faculty. Perhaps even

more important, the University is also required to address statements in Criteria for
Accreditation (1996, p.55), that incorporate the need for a technology-based orientation in

access to learning resources, where "emphasis should be placed on the variety of
contemporary technologies used for accessing learning resources."

Purpose of This Report

This project attempted to address the problem that adjunct faculty do not regularly use the
University's technology infrastructure. To achieve this endeavor, this project encompassed
the development and assessment of training activities for adjunct faculty and related support
personnel, focusing on the skills these professionals need to access the wide variety of library
and learning resource materials available in digital format.

When considering the importance of this problem, it should be recalled that the University is
charged with the responsibility of complying with accreditation criteria related to the use of

adjunct faculty and the practice of distance education. The University is also required to
comply with accreditation criteria established by the Southern Association of Colleges and
Schools in regard to the task of providing library and other learning resource materials to all
faculty, including faculty who are distant from resources at the University's multiple

campuses:

Because adequate library and other learning resources and services are
essential to teaching and learning, each institution must ensure that they are
available to all faculty members and enrolled students wherever the programs

or courses are located and however they are delivered (Criteria for
Accreditation, 1996, p.56)

The University is additionally charged, in Criteria for Accreditation (1996, p.56), with the
responsibility that it "must include an orientation program designed to teach new users how

to access bibliographic information and other learning resources." More specifically, the
Southern Association of Colleges and Schools, in Criteria for Accreditation (1996, p.57),
included accreditation criteria on the need for a technology-based orientation in access to
learning resources by stating that "emphasis should be placed on the variety of contemporary
technologies used for accessing learning resources."

Further, the Southern Association of Colleges and Schools, in Criteria for Accreditation
(1995, p.61), changed existing accreditation criteria (as evidenced by the use of an
underscore in text) and clearly presented the view that faculty training in the use of
information technology resources and systems was to be a continuous, ongoing activity:
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A reliable data network should be available so that students, faculty, and staff
may become accustomed to electronic communication and familiar with
accessing national and global information resources. There must be provisions
for ongoing training of faculty and staff members so that they may make

skillful use of appropriate application software. These requirements apply to
all programs wherever located or delivered.

Again, the Southern Association of Colleges and Schools explicitly identified that training is

to be offered as an ongoing activity to all faculty, including adjunct faculty and faculty in
field-based programs. This project addressed one possible means of support for access to
library and learning resource materials, with attention to training and retraining in the use of
contemporary technologies, when participants are widely dispersed, away from campus-based

resources.
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LITERATURE REVIEW

Development of Qnline Information Systems

Computing is generally perceived to have begun only 50 years ago, when the University of
Pennsylvania first demonstrated the Electronic Numerical Integrator and Computer (ENIAC)
in 1946 (The Associated Press, 1996). Farrington and Patton (1996, p.3) stated that "Many
historians date the beginning of the information age to the hushed moment when the
ENIAC's 18,000 vacuum tubes first began to glow." Jennings (1990), however, provided
anecdotal evidence that identified much earlier contributions to computing, by referring to the
formative role of Schickard's calculating clock in the 1600s; Pascal's mechanical calculator
in the 1700s; Ada Byron Augusta, the Countess of Lovelace, and Charles Babbage's
analytical engine in the 1800s; and related contributions by Bush, Aiken, and Turing in the

1930s and 1940s.

ENIAC and other mainframe computers of the 1950s and the 1960s were standalone
machines that were usually dedicated to mathematically-oriented calculations for business and
military use (Jennings, 1990). Rutkowski (1995a) identified, however, that beginning in the
1970s the United States government sponsored the development of online information
systems that were purposely designed to move away from computing as a standalone activity
and to instead use computing machinery and standards to support collaboration and
information transfer across wide computer networks.

Teleha (1993) offered detailed review of how agencies of the United States government
sponsored development of distributed online information systems in the 1970s, including the
contributions of the United States Department of Defense in development of the Advanced
Research Projects Agency Network (ARPAnet) and the Defense Advanced Research Projects
Agency (DARPA). Rutkowski (1995a) gave attention to evolving non-military uses of these
online information systems by mentioning how the National Science Foundation became an
active participant of this system in the 1980s. Rutkowski (1995b) further mentioned that
ARPAnet, the 1970s online information system developed by the United States Department
of Defense in support of military-university research, had evolved by the 1990s into what is
commonly referred to as the Internet, a distributed confederation of well over 50,000
autonomous networks. Crocker (1993) offered poignant insight into the highly distributed
organizational structure of the Internet by referring to the Internet as a network of networks,
representing a global confederation of many different organizations.

Rutkowski (1994) offered a vision of the potential power of the Internet and clearly identified
how this newly evolved global online information system provided a medium for

Page 11

13



collaboration among professionals that transcended standard organizational practices.
Although commercial applications of the Internet have received considerable attention, the
potential educational applications of this network were central to Russett's (1994) theme that
the Internet had become the largest and most elaborate library in the world.

Gehl (1995a) recognized the growing size of the Internet and offered statistics that confirmed
that there are anywhere from 10 to 15 million Internet users in the United States. The
educational potentials of this expanding network have not gone unnoticed in higher education.
Press (1994) discussed the potential outcomes of distributed networks in higher education and
clearly stated that the heavy infusion of technology into higher education has resulted in a
new vision of how curricula are to be developed and delivered to students. Gehl (1995b,
p.7) paralleled this theme and mentioned that, through the use of distributed online
information systems, educators and educational policy makers will soon have no choice but
to accept the realization that "Knowledge exists in the continuum of time, and the challenge
of the student, the teacher or the 'change agent' is to process, understand and reflect upon
constant flux."

The Need for Faculty Training

Although there are many individuals in the field who champion the educational value of the
Internet and other online information systems, Manrique (1993) offered a preponderance of
anecdotal evidence that the absence of formal training opportunities for faculty is the greatest
impediment for acceptance and subsequent use of the Internet in higher education. Gehl
(1995a) reported statistics on this issue and identified that, although American businesses
invested over $2 billion in technology training in 1994, 90 percent of the teachers in America
reported that they were self-taught in the use of technology. In parity to this observation on
the lack of formal training opportunities in the use of technology in education, the American
Library Association (1995) reported that only 23 percent of libraries serving populations of
100,000 or more offered direct public access to the Internet, even though public libraries
have traditionally been viewed as the primary vehicle for public access to information.

Obviously, there are many reasons why higher education faces challenges in the use of online
information systems. Goodman (1995) cautioned that educators need to consider culture as
well as infrastructure when working with highly technical online information systems,
especially when users do not have concomitant skills in the use of technology. The
American Technical Education Association (1996) further stated that training in the use of
technology needs to be based on recognition of the notion that technology is often the
medium of instruction as well as the actual focus of instruction. Vasi and LaGuardia (1994)
cautioned that the actual use of technology should be a background activity in any training
activity that focuses on the uses of technology. Otherwise, those with minimal skills in the
use of technology will have trouble understanding the process of instruction as well as the
actual subject matter.
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Regardless of the actual means by which faculty receive training opportunities in use of the
Internet and other online information systems, it is imperative that this training be provided
so that faculty and students alike have access to the growing body of reference materials
readily available. Dorman (1995) mentioned that the United States Government Printing
Office has established GPOaccess, an Internet-based means for the global body of Internet
users to access free-of-charge an expanding suite of government information databases. To
maintain cutting edge currency in curriculum development and scholarly research, faculty
must be trained in how this, and other resources, can be conveniently accessed.

Forsberg (1992) recognized the historical role Of faculty in higher education as leaders in the
development of innovative and cost effective training for education and industry. Maxwell
and McCain (1996, p.1) furthered the need for faculty to become involved in training
activities, recognizing how the "Copernican Revolution as a shift from teacher-centered to
learner-centered approaches gains momentum." Higher educations's role in the development
of training programs related to the use of evolving information utilities has even received
attention from the Society for College and University Planning, where Dolence and Norris
(1995, p.23) clearly indicated thtt need for attention to the new technology-based information

paradigm:

As the Information Age progresses, information in all of its forms is

increasing nearly exponentially. In many cases, its shelf life is shrinking
correspondingly. To operate successfully in this changing environment,
organizations in every sector of society are changing their basic philosophy of
how they collect, process, synthesize, manage, and control information.
Colleges and universities that do not accommodate changes in the use of
information in learning may find themselves supplanted by more facile
providers.

Challenges to Faculty Training.

Although there are few who would argue with the overall usefulness of sponsored training,
CCA Consulting, Inc. (1994) indicated that only 36 percent of all higher education
institutions offered some form of technology support for faculty. Baiocco and DeWaters
(1995) further reported that only 47 percent of all faculty in higher education had the
opportunity to use campus computing systems to communicate with each other. In contrast
to Deierlein's (1995) declaration that training should be viewed as an investment and not an
expense, The Florida Postsecondary Education Planning Commission (1995) recognized that
training is all too often neglected, and mandated that at least 20 percent of all funds awarded
for the use of telecommunications in education should be used for training both faculty and
student learners.
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The University's Board of Trustees (1994, p.24) recognized the need for training in the use
of telecommunications and mandated that "staff and faculty should be adequately trained to
operate these systems effectively." The University's Master Planning Council (1994) clearly
indicated the need for training in use of the University's technology-based computing
infrastructure, by identifying how the training of faculty in technology skills will lead to
significant improvements in student learning. To be even more specific, it was identified in
the University's Strategic Plan for the Nineties: 1995 2000 (1995) that training programs
were to be self-paced, where applicable.

Higher education and the government have both reacted to the growing need for training in
use of the Internet and other online information systems. Ryan and McClure (1995)
discussed their involvement in the development of training programs for government
managers on use of the Internet and identified the following as issues that need to be
considered if these professionals are to accept this new information medium:

1. Resistance to acceptance of a technology-based communication medium by
professionals who may not be fully adept in the use of technology.

2. The consequences of technophobia among senior staff.

3. Rapid changes in technology and the personal and organizational efforts that
need to be considered when accepting technology as the medium for access to
information in an organization.

4. Staffing for personnel who cannot adapt to this new technology-based
information paradigm.

Equally pragmatic, Still (1994) offered the reminder that training in the use of a specific
series of terminal skills, such as successful use of the Internet and other online information
systems, should not be confused with the more global nature of education. Schrage (1995)
offered the realistic caution that expert users of these otherwise complex systems are often

the best source of information on how specific terminal training objectives in the use of
information technology should be structured.

With the need for attention to specific technical terminal skills established, higher education
has a host of opportunities available on how training in use of the Internet and other online
information systems can be structured: .

1. Crispen (1995) presented a one-time robotic electronic mail training program
on use of the Internet to over 80,000 people from 77 different countries during
a three-month period in 1994-95.
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2. Mohapatra and El-Houcin (1995) reported that their training program was
structured as a more formal half-day training activity, with reference to
Internet utilities such as electronic mail, file transfer protocol, and gopher.

3. Benson (1994) identified how technology training in use of online information
systems was integrated into educational practices throughout a wide group of

learners.

4. Makulowich (1995) concentrated on the organizational activities needed for a
successful training program on use of the Internet.

5. Marshall, Carr, Logan, Murphy, and Zorn (1994) focused on the actual tools
to include in an Internet training program, including: electronic mail,
electronic mail listserv discussion groups, search tools such as gopher and
veronica, file transfer protocol, and telnet.

6. Barker, Helm, and Taylor (1995, p.8) reiterated a `.heme that is central to
vocational, technical, and occupational education when they offered the
reminder that any training program on the use of information technologies
must equally include opportunities for continuous and planned retraining "on a
regular and ongoing basis."

7. At the state-wide level, the Washington State Higher Education Coordinating
Board (1993) offered specific guidelines on the structure and format of a
quality technology-based distance education program, including issues as

diverse as: faculty orientation and development, geographic limitations to

access, community needs, curriculum development, technology support,
planning and monitoring, and funding.

The common theme throughout these many training programs is that training in the use of
technology, where technology is used as a medium for access to digital information, is highly

visual. Printed media may be quite informative, but individuals involved in a training
program on use of the Internet and other online information systems need to see the actual
series of keystrokes executed to successfully use these highly complex information systems.
Printed materials do not fully meet this learning need.

Although live instruction on use of the Internet and other online information systems provides
the opportunity for visual presentation of keystrokes and screen images, these activities soon
become only a memory after a presentation is over. Further, Mohapatra and El-Houcin
(1995) offered comments on the undesirable quality of visual imagery that is common to
large-group training, when screen images from a personal computer are projected to a large

screen with training participants dispersed throughout a dimly lit laboratory.
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With these concerns in mind, the training activities associated with this project combined the

structure of Crispen's (1995) use of electronic mail as a training medium along with Beaudin
and Quick's (1993) attention to the value and utility of videotape-based training activities.
By using a combination of media, such as printed materials, electronic mail, and videotape,
this project was designed to incorporate what Beaudin and Quick (1993, p.3) referred to as
the "presentation, application, and reflection cycle" of training.

Accordingly, this project consisted of a self-paced instructional videotape, accompanying
printed materials, and interactive electronic mail. These materials focused on use of the
Internet and other online information systems. The videotape was designed to provide a
convenient medium for participants to see and review, when needed, screen images

associated with use of these information systems. To further the use of different instructional
media, this project also included a series of direct instructional laboratory exercises on use of

the Internet.
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METHODOLOGY

Selection of Training Participants

This project was designed to assess the potential value of a prototype self-paced training
program on use of the Internet and other online information systems for adjunct faculty and
other support personnel, such as facilitators, laboratory monitors, and advanced students who
offer online assistance to other students. Participants were all associated with the
University's Graduate Teacher Education Program, the target group for this project.

There are over 400 available adjunct faculty in the Graduate Teacher Education Program and
an equally large number of part-time, support personnel. This initial training endeavor was
purposely restricted in focus to participants with some online experience at the University's
host computer, even if experience was limited. It was judged inappropriate to include
individuals with no online experience to participate in this training program, until there are
benchmark measures and other formative data to determine the online computing experiences

needed for success.

To select training participants for this endeavor, a list of adjunct faculty, facilitators,
laboratory monitors, and advanced students who offer online assistance to other students was
compiled. The list was prepared in May 1996, and it was restricted to include only those
adjunct individuals in the Graduate Teacher Education Program who had been online to the
University's host computer within the last 30 days. Individuals on this list were then
contacted by electronic mail, to request participation in this training program, until a list of
18 willing participants was eventually prepared.

The training program was offered during July-September 1996. Participants in the training
program were widely distributed throughout Florida, reflecting the wide off-campus
dispersement of the Graduate Teacher Education Program. Indeed, this geographic
dispersement and lack of face-to-face contact with campus-based support personnel largely

modeled the detached real-world conditions participants experience when attempting to learn
the intricacies of online computing from home.
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Instructional Products

Videotape

At the beginning of the 12-week training session, participants received an instructional
videotape and a script of the videotape. The videotape focused on access and use of the
University's host computer. With a running time of approximately 1.5 hours, the videotape
addressed the following online training activities:

1. Identify workstation components needed to go online from distant locations.

2. Access the University's host computer by means of telecommunications.

3. Use electronic mail to send and receive information.

4. Upload a previously prepared file to the University's host computer.

5. Download a file from the University's host computer to a personal computer.

6. Use the University's Electronic Library to search ERIC, Dissertation
Abstracts, and other educationally-oriented databases.

7. Manage files on the University's host computer with simple UNIX® shell

commands.

8. Use Internet tools (lynx, gopher, ftp, ncftp) to transfer reference information
from distant host computers to the University's host computer.

9. Use online tools to search for and monitor Usenet Newsgroups of scholarly

interest.

10. Use online tools to search for and subscribe to listserv electronic mail
discussion groups of scholarly interest.

After coordination with the program's Director of Academic Operations, the University's
Center for Media and Technology provided technical assistance with duplication of the

videotape. Participants were provided with Instructional Videotape Evaluation Instrwnent
(Appendix A), to gain a sense of the content, instructional value, and technical quality of the
training videotape. This tool was developed by Beaudin and Quick (1993) for the purpose of
assessing quality indicators of instructional videotapes. Beaudin and Quick (1993, p.6)
granted permission for end users to duplicate and use the instrument provided appropriate
credit is acknowledged. No other permissions were needed to use this evaluation tool.
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Laboratory Exercises

At the beginning of the 12-week training program, participants had the opportunity to use the
videotape for acquaintance with the University's host computer and potential uses of the
Internet and other online information systems. Approximately two weeks after this
beginning, participants were instructed to focus on structured laboratory exercises.
Laboratory exercises, which participants received at the beginning of the training program
through U.S. mail, concentrated on:

1. Electronic mail

2. File transfer

3. Online libraries and information systems

4. World Wide Web

Self-Assessment of Online Computing Skills

The Director of Academic Operations authorized distribution of the videotape immediately
after training participants were selected. Concurrent to videotape distribution, all training
participants were contacted by electronic mail, informing them that they would soon receive
Self-Assessment of Online Computing Skills (Appendix B), along with other materials. At this
time, the assessment served as the pretest data collection instrument. The same assessment
was administered at the completion of the 12-week training activity, as a posttest data
collection instrument.

Although there may be initial concern about basing empirical measures on self-assessment,

there is a body of literature that supports this assessment process. Howard (1981, p.574),
while offering techniques that can be used to address the concern that self-assessment
contaminates behavioral measures, stated that "self-report procedures have often been
underappreciated and eschewed as a viable research tool." Hample (1982, p.21) echoed this
theme and stated that "The case against self-reports seems therefore to be really a case

against some self-reports."

Weatherby, et al. (1994, p.354), when examining self-reported drug use against the results of
urine tests, "found discrepant results among only 15% of the respondents." Although this
training program focused on an entirely different theme, it does call to mind Kosten, Gawin,
and Schumann's (1988) support of the validity of self-reported data when confidentiality is
assured and there are no negative sanctions for poor performance:
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Participants were not only assured confidentiality, but by using a mail script
program instead of an electronic mail alias, electronic mail messages gave no
indication of the usercode and name of other training participants. This
process assured complete confidentiality to all training participants.

Participation in this training program was a voluntary activity that had no
association with a class or any other graded project. There was no opportunity
for training participants to experience current or future negative sanctions
because of performance activities.

Timeline of Training Activities

This project involved participation in training activities by a group of professional educators
who had no structured face-to-face contact during the training period. A summary of week-
by-week activities may be useful to offer clarity to the many tasks associated with this

project:

Week(s)

1 and 2

Participant/Trainer Activity

Initial viewing of the training videotape

Participants received all four laboratory exercises through U.S.
mail

Completion of Self-Assessment of Online Computing SIdlls, as a
pretest assessment

Completion of Instructional Videotape Evaluation Instrument

3 and 4 Laboratory activities associated with the use of electronic mail
(mail, pine, and elm)

5 and 6 Laboratory activities associated with file transfer through use of
ckermit, filetran, and ftp

7, 8, and 9 Laboratory activities associated with the University's Electronic
Library (el) as well as access to library and learning resource
materials at other host computers on the Internet

10 and 11 Laboratory activities associated with the World Wide Web,
including reference to HTML programming
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Completion of Self-Assessment of Online Computing Skills, as a
posttest assessment

12 Summary discussions through electronic mail

Process for Monitoring Progress

Participants in this 12-week training program received electronic mail on a regular basis, for
the purpose of monitoring the progress of individual participants as well as the overall group.
Progress was also monitored by critique of the four laboratory exercises. These laboratory
exercises are highly structured, and they provided ample opportunity for participants to
explore a rich selection of online tools and references available to the Internet community.
Response to the queries at the end of each laboratory exercise provided the opportunity for
monitoring the progress of individual participants as well as the collected body of all

participants.
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RESULTS

Assessment of the Training Videotape

A summary of Instructional Videotape Evaluation Instrument (Appendix A) ratings is

provided in Table 4. Completion of the instrument was requested, but not required for
participation in the training activity. The mean for all Instructional Videotape Evaluation

Instrument ratings was 4.5 on the five-point Likert scale (1 = Poor to 5 = Exceptional).

Pretest and Posttest

Pretest results and posttest results are presented in Table 5. The rating scale for this

evaluation tool (1 = No Skills to 5 = Exceptionally Skilled) and the basic notion of self-

assessment of computing skills was previously assessed and found to be acceptable

(Graduates of Nova Southeastern University's Undergraduate Programs Tell Us What They

Think About Their University Experience, 1996). The mean for all pretest ratings was 3.2 on

the five-point Likert scale. The mean for all posttest ratings was 4.2 on the five-point Likert

scale. Based on self-reported data, engagement in this 12-week training program resulted in

a gain from Mean = 3.2 to Mean = 4.2, for a 31 percent increase in skill with online

utilities and other tools associated with the Internet and other online information systems.

Program Completion and Participant Withdrawal

The rate of persistence and program completion is an immediate concern that program
administrators must consider when deciding whether or not it may be useful to implement

any new training program. Persistence is an especially important concern for distance

education training programs since the lack of regular human contact may dissuade some

participants to continue. Knapper (1990, p.2) identified that "Withdrawal rates from
[distance education] courses are typically around 35%, and it is difficult to pinpoint the
cause, despite research on the problem and different intervention strategies."
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Table 4

Instructional Videotape Evaluation Instrument Results

Quality Indicator N Median Mean

Content

Accurate 8 4 4.5

Useful 7 4 4.6

Bias-Free 8 4 4.8

Instructional Plan

Stated the Objectives 8 4 4.6

Content Presentation 8 4 4.3

Learner Application 8 4 4.8

Learner Reflection 8 4 3.9

Met the Objectives 7 4 4.7

Learner Interaction 8 4 4.2

Integration Learning Environment 8 4 4.5

Technical Production

General Video Design 8 4 3.9

Focused on Intended Content 8 4 4.5

Visual Quality 8 4 3.6

Audio Quality 8 4 4.6

Audio-Visual Relationship 8 4 4.0

Although 18 participants originally agreed to participate in the project, three puticipants did

not complete the pretest and instead immediately withdrew from the training program. Of

the remaining 15 participants, three participants withdrew sometime during the 12-week
training program, yielding posttest data from 12 of the original 18 willing participants. The

33.3 percent withdrawal rate for this voluntary training program was in parity with expected

norms.
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Table 5

Pretest and Posttest Results

Statement

Pretest Posttest

N Median Mean N Median Mean

Identify workstation components needed to go online
from distant locations 12 4 4.0 11 4 4.5

Access the University's host computer by means of
telecommunications 12 4 4.1 12 4 4.6

Use electronic mail to send and receive information 12 4 3.9 12 4 4.6

Upload a previously prepared file to the University's
host computer 12 3 3.4 12 4 4.3

Download a file from the University's host computer
to a personal computer 12 3 3.5 12 4 4.3

Use the University's Electronic Library to search
ERIC, Dissertation Abstracts, and other educationally-
oriented databases 12 4 3.6 12 4 4.5

Manage files on the University's host computer with
simple UNIX6 shell commands 12 3 2.7 12 4 4.1

Use Internet tools (lynx, gopher, ftp, ncftp) to transfer
reference information from distant host computers to
the University's host computer 12 3 2.6 12 4 3.9

Use online tools to search for and monitor Usenet
Newsgroups of scholarly interest 12 3 2.3 12 4 3.8

Use online tools to search for and subscribe to
listserv electronic mail discussion groups of
scholarly interest 12 2 2.3 12 4 3.8

Note. Statistics are from the 12 participants who completed both the pretest and the
posttest. Data from the three participants who completed the pretest but later
withdrew from the project are not included in this table. However, data from these
three participants were included in a separate analysis and there was no significant
change in pretest results when they were included in group totals.



SUMMARY AND RECOMMENDATIONS

Instructional Videotape

Based on results presented in Table 4, it is clear that the content and structure of the
videotape was acceptable. Materials were judged to be accurate, useful, and focused on
content. There were concerns, however, about the clarity of screen images on the training
videotape.

Based on statistics in Table 4, as well as general comments gained from electronic mail
messages, the following recommendations may be useful guides if this prototype program is
expanded:

1. The videotape focused exclusively on the computer screen. Although

it is important to present screen images, more variety would have been

helpful. It is recommended that future iterations of this videotape
include variety in screen presentations.

2. The videotape could have been enhanced by greater clarity of screen
images, particularly for prompts and other images along the outer
edges of the screen, which is slightly curved. It is recommended that
future iterations of this videotape use an electronic device to capture
screen images in digital format. The readability and focus of screen
images will then be of the highest possible quality.

Training Components

This prototype training program, which focused on the use of online information systems and
Internet tools, was developed and implemented to help identify the feasibility of using a self-
paced instructional training mode for adjunct faculty and related support personnel who do
not have convenient access to campus-based training opportunities. As part of the selection
process, participants had some degree of online experience with the University's computing
infrastructure.

As evidenced by pretest results, it was obvious that participants had acceptable skill levels in
basic online actives, such as the use of electronic mail and the University's electronic library.
However, it was also obvious that these experienced users had far less skill in online file
management and use of the Internet.
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Even so, comparisons of posttest results to pretest results provide evidence that participants
experienced considerable gain for each statement on the self-assessment instrument. The

mean for all statements increased from 3.2 on the pretest to 4.2 on the posttest, for a 31
percent increase in skill at completion of the 12-week training program.

The following recommendations concentrate on improvements to the online components
associated with the prototype training program. Outcomes presented in Table 5 as well as
many insightful electronic mail comments from participants provide the basis for these
recommendations:

1. The training videotape and accompanying videotape script
demonstrated online connectivity through use of MS-DOS and an IBM
compatible computer. Because of rapid changes in the computing
industry, online connectivity should also be presented with a Macintosh
personal computer and an IBM-compatible personal computer using

Windows 95.

2. The University is considering ways to decrease the support cost for
online connectivity, in part by encouraging participants to use the
services of a local Internet Service Provider. This extra level of
complexity may be problematic for some users. Future training
activities should include presentations on the use of local Internet
Service Providers.

3. The pine electronic mail program is the default mailing system in the
Graduate Teacher Education Program. Although this program is very
useful, it is simply not as robust as the elm electronic mail program.
Greater emphasis should be placed on the use of elm, especially for
faculty and students in computer-mediated majors where heavy use of
electronic mail is expected.

4. Even though participants all had prior experience with the University's
computing infrastructure, pretest results indicated that participants had

only moderate skill with uploading and downloading of files. Posttest
results indicated considerable gain in this area. Because file transfer is
such an important activity for successful use of the online environment,
this component should be expanded, to equally demonstrate the
multiple transfer of files when using the MS-DOS 8.3 file naming
sequence. This component of any future training activities should also
be expanded to include presentations with a Macintosh personal
computer and a personal computer using Windows 95.

5. Participants were quite enthusiastic with their use of the University's
Electronic Library. However, this tool is dynamic and constantly
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changing in terms of format and available databases. Future training
activities should always strive to present the Electronic Library in full
detail, identifying the many available databases and online ordering
functions.

6. The UNIX® operating system was developed in 1969 and since 1973
(when it was rewritten in the C programming language), it has been
widely used, although often in the background, at most Universities
with host computers on the Internet (Lewis, 1994). Training on use of
UNIX® shell commands should be prepared as a separate component,
to accommodate participants with entry-level skills in the use of online
computing, until they develop better skills and confidence levels.

7. Because of system limitations, many distant users at the University are
currently unable to use Netscape, which supports graphics and imagery

while online. It is likely, however, that graphics will soon become
more convenient as the University's computing system is upgraded.
Future training activities should include a component on Netscape and
other leading graphical browsers. Although a graphical interface
demands considerable computing resources, it is recognized that the
convenience of a graphical interface will likely induce many non-users
to accept the Internet and other online information systems as a
medium for communication, research, and curriculum development.

8. Usenet Newsgroups and listserv electronic mail discussion groups
provide useful roles as media for communication among professionals.
Further training needs to be directed toward these media, to meet the
current and evolving needs of faculty and students.

Conclusion

The University has over a quarter-century of experience in distance education. Online
telecommunications has been a component of distance education at the University since the
early 1980s. However, the University may soon experience severe challenges from other
colleges and universities, with the Internet serving as the medium by which these potential
competitors reach students. Bear (1996) warned that the California State University System
plans to offer parts of an "online university" by June 1997.

Clerkin (1996) provided a summary of various surveys on growth of the Internet and
identified that at the least, the user base in 1996 increased by 50 percent over 1995; This
growth, and the growing abundance of quality information-rich resources available on the
Internet, demands that the University must continually examine training and computing
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infrastructure requirements needed for successful use of the Internet and other online
information systems. Although training opportunities are made available when faculty and
students are assembled on campus or at cluster sites, this project provided evidence that it
may be equally desirable to provide self-paced training materials, to accommodate faculty
and student needs when these participants are removed from convenient access to campus-

based support.

Page 28

36



REFERENCE LIST

1990 Census of and Housing. Summary Tape File 3A.

American Library Association. (1995). LARC Fact Sheet: How Many Libraries Are on the
Internet? [Online]. Available: < http://www.ala.org/library/fact26. html > .

American Technical Education Association. (1996). "Internet: Services and Tools for
Beginners." ATEA Journal, 23(2), 12-13.

The Associated Press. (1996, February 12). "Computer is Counting the Big 5-0:
Cumbersome and Costly, ENIAC Shocked the World Into the Computer Age in 1946."
West Palm Beach, Florida: The Palm Beach Post, p. 10A

Baiocco, S.A., & DeWaters, J.N. (1995, September-October). "Futuristic Faculty
Development: A Collegiate Development Network." Academe, 81(5), 38-39.

Barker, B.O., Helm, V., & Taylor, D.R. (1995). Reforming Teacher Education Through the
Integration of Advanced Technologies: Case Study Report of a College Model. (ERIC ED

379 274).

Bear, J. (1996, October 3). California's Online University. [Online]. Available: Article
16892 of Usenet Newsgroup alteducation.distance.

Beaudin, B.P., & Quick, D. (1993). Instructional Video Evaluation. (ERIC ED 366 308).

Benson, G.M. (1994). SUNY/K-12 Learning Technology Partnershipsfor Enhancing
Educational Opportunities in Schools and Homes. (ERIC ED 375 808).

Board of Trustees. (1994, May 20). Minutes of the Board of Trustees Annual Retreat. Fort
Lauderdale, Florida: Nova Southeastern University.

Broward Economic Development Council. 1996-97 Broward County Statistical Profile. Fort
Lauderdale, Florida: Broward EconomiC Development Council, Inc.

CCA Consulting, Inc. (1994). Understanding Information Systems in Higher Education.
Wellesley, Massachusetts.

Clerkin, P. (1997, January 3). NUA's 19% Internet Review. [On-line]. Available: E-mail
from <paul@nua.ie> .

Page 29

3 7



Crispen, P. (1995). The Roadmap Workshop. [On-line]. Available: <http://valvm.ua.edu/
%7Ecrispen/roadmap.html>.

Criteria for Accreditation. (1996). Decatur, Georgia: Commission on Colleges of the
Southern Association of Colleges and Schools.

Crocker, D. (1993). Making Standards the IETF Way. [On-line]. Available:
<http://info.isoc.org/papers/standards/crocker-on-standards.html>.

Deierlein, B. (1995). "Training: An Investment in the Future." Fleet Equipment, 21(4), 23-

25.

Dolence, M.G., & Norris, D.M. (1995). Transforming Higher Education: A Vision for
Learning in the 21st Century. Ann Arbor, Michigan: Society for College and University

Planning.

Dorman, D. (1995, November). "Technically Speaking." American Libraries, 26(10), 1046-

1048.

Enrollment Trends and Characteristics of Nova Southeastern University's Students: Calendar
Years 1990 to 1994. (1995). Fort Lauderdale, Florida: Nova Southeastern University.
Research and Planning Report 95-12.

Fan-ington, G.C., & Patton, P.C. (1996, March). "A Golden Anniversary."
PennPRINTOUT, 12(4), p. 3.

The Florida Postsecondary Education Planning Commission. (1995). Progress in
Implementing Challenges, Realities, Strategies: The Master Plan for Florida
Postsecondary Education for the 21st Century. Tallahassee, Florida.

Forsberg, M. (1992, April). "Custom Training on a Budget." Personnel Journal, 71(4), 112-
119.

Gehl, J. (1995a, September 28). Edupage. [On-line]. Available: E-mail from
<edupage@elanor.oit. unc.edu>.

Gehl, J. (1995b, November/December). "Pentagon-Shaped Schoolhouse." Educom Review,

31(6) , 6-7.

Goodman, D. (1995, November/December). "Education and the Internet: The Coming
Challenge to Internet Culture." Syllabus, 9(3), 10-12.

Page 30

38



Graduates of Nova Southeastern University's Undergraduate Programs Tell Us What They
Think About Their University Experience. (1996). Fort Lauderdale, Florida: Nova
Southeastern University. Research and Planning Report 96-02.

Hample, D. (1982). Methodological Issues in Studying Argument-as-Cognition. (ERIC ED

226 382).

Howard, G. (1981). "On Validity." Evaluation Review, 5(4), 567-576.

Institutional Self-Study Report. (1996). Fort Lauderdale, Florida: Nova Southeastern

University.

Jennings, K. (1990). The Devouring Fungus: Tales of the Computer Age. New York: W. W.
Norton and Company.

Knapper, C. (1990). Audio-Teleconferencing in Distance Educatic The Waterloo
Experience. (ERIC ED 350 987).

Kosten, T., Gawin, F., & Schulmann, B. (1988). "Treating Cocaine Abusing Methadone
Maintenance Patients with Desipramine." In L. Harris (Ed.), Problems of Drug
Dependence, 1987, NIDA Research Monograph 81, DHHS Publication No. A5M88-1564,

237-241.

Lewis, P. (1994). A Very Brief Look at UNIX History. [On-line]. Available:
<http://www.cis.ohio-state.edu/hypertextlfaq/usenet/unix-faq/faq/part6/faq-doc-2.html> .

Makulowich, J.S. (1995, July/August). "Meeting the Demands of Internet Training."
ONLINE, 19(4), 54-55.

Management of Self-Study Surveys Administered by Research and Planning. (1995). Fort
Lauderdale, Florida: Nova Southeastern University. Research and Planning Report 95-04.

Manrique, C.G. (1993). Using Internetworking Resources in the Political Science Classroom.
(ERIC ED 365 613).

Marshall, L., Carr, J., Logan, E., Murphy, T., & Zorn, P. (1994, December). "Training
for the Internet in a Corporate Environment." Computers in Libraries, 14(10), 60-64.

Master Plan. (1995). Fort Lauderdale, Florida: Nova Southeastern University. Research and

Planning Report 95-16.

Master Planning Council. (1994). Master Planning Council Report: Distance Education
Subcommittee. Fort Lauderdale, Florida: Nova Southeastern University.

Page 31



Maxwell, L., & McCain, T. (1996, Winter). Finding Our Way '96. . . Coming Soon.
Columbus, Ohio: Ohio State University, Center for Advanced Study in

Telecommunications.

Mohapatra, M., & El-Houcin, C. (1995). Teaching About Information Super Highway to the
Public Administrators: A Case Study of Non-Degree Public Administration Training

Program. (ERIC ED 377 808).

Nova Southeastern University Fact Book, 1995., Fort Lauderdale, Florida: Nova
Southeastern University. Research & Planning Report 95-02.

Nova Southeastern University Fact Book, 1997. Fort Lauderdale, Florida: Nova
Southeastern University. Research & Planning Report 97-01.

Off-Campus Program Directory. (1995). Fort Lauderdale, Florida: Nova Southeastern
University. Office of Licensure and State Relations.

Press, L. (1994). "Tomorrow's Campus." Communications of the ACM, 31(7), 13-17.

Russett, J.A. (1994). Telecommunications and Pre-Service Science Teachers: The Effects of
Using Electronic Mail and a Directed Exploration of Internet on Attitudes. (ERIC ED 368

571).

Rutkowski, A. (1994). Today's Cooperative Competitive Standards Environment for Open
Information and Telecommunication Networks and the Internet Standards-Making Model.

[Online]. Available: <http://info.isoc.org/papers/standards/amr-on-standards.html> .

Rutkowski, A. (1995a). Bottom-Up Information Infrastructure and the Internet. [Online].
Available: <http://info.isoc.org/speeches/upitt-foundersday.html> .

Rutkowski, A. (1995b). Internet Survey Reaches 6.6 Million: Internet Host Level First Half
1995 Growth is 37 Percent. [Online]. Available: <http://info.isoc.org/infosvc/press/
020895press.txt> .

Ryan, J., & McClure, C.R. (1995). Next Challenges for Builders and Managers of
Government Internet Services: A Report to the Information Infrastructure Task Force.

(ERIC ED 377 881).

Schrage, M. (1995, May 1). "Training foi MIS Failure." Computerworld, 29(18), 37.

Still, T. (1994, February/March). "Training on a Tight Budget: Job Competency Profiles can
Help Save Time and Money When Creating New Training Programs." Technicat and
Skills Training, a2), 29-32.

Page 32

4 0



Strategic Plan for the Nineties: 1995 2060. (1995). Fort Lauderdale, Florida: Nova
Southeastern University. Research and Planning Report 95-14.

Teleha, J.C. (1993). Evaluation of Directory Entries for Electronic Journals and Newsletters.
(ERIC ED 367 324).

United States Department of Education. (1995). Integrated Postsecondary Education Data
System Fall Enrollment Survey 1995, Fortn EF-1. Washington, D.C.: National Center for
Education Statistics/IPEDS.

United States Department of Education. (1996). Integrated Postsecondary Education Data
System Finance Survey FY 1996, Form F-1A; Washington D.C.: National Center for
Education Statistics/IPEDS.

Vasi, J., & LaGuardia, C. (1994, September/October). "Creating a Library Electronic
Classroom." ONLINE, 18(5) 75-84.

Washington State Higher Education Coordinating Board. (1993). Planning for Distance
Education and Supporting Policies: A Workplan. (ERIC ED 368 329).

Weatherby, N.L., et al. (1994). "Validity of Self-Reported Drug Use Among Injection
Drug Users and Crack Cocaine Users Recruited Through Street Outreach." Evaluation
and Program Planning, 17(4), 347-355.

Page 33

4 1



In
st

ru
ct

io
na

l V
id

eo
 E

va
lu

at
io

n 
In

st
ru

m
en

t

V
id

eo
 T

itl
e:

N
am

e 
of

 E
va

lu
at

or
:

Ph
on

e:
D

at
e:

Pl
ea

se
 r

at
e 

th
e 

vi
de

o 
ac

co
rd

in
g 

to
th

e 
fo

llo
w

in
g 

qu
al

ity
 in

di
ca

to
rs

 b
y

C
IR

C
L

IN
G

 o
ne

re
sp

on
se

 f
or

 e
ac

h 
ite

m
.

Pl
ea

se
 u

se
 th

e 
at

ta
ch

ed
 s

he
et

s 
fo

r
na

rr
at

iv
e 

co
m

m
en

ts
.

Po
or

E
xc

ep
tic

oa
l

C
on

te
nt

1 
2 

3 
4 

5
1.

 A
cc

ur
at

e
W

as
 th

e 
co

nt
en

t o
f 

th
e 

vi
de

o 
ac

cu
ra

te
 a

nd
up

-t
o-

da
te

?
If

 n
ot

, t
he

n 
th

e 
vi

de
o 

is
 n

ot

id
ea

lly
 s

ui
ta

bl
e 

fo
r 

le
ar

ni
ng

. T
he

re
 m

ay
be

 p
or

tio
ns

 o
f 

th
e 

co
nt

en
t t

ha
t s

ho
ul

d 
N

O
T

be
 u

se
d,

 a
s 

w
el

l a
s 

se
ct

io
ns

 th
at

 a
re

us
ab

le
.

1 
2 

3 
4 

5
2.

 U
se

fu
l

W
as

 th
e 

co
nt

ex
t o

f 
th

e 
vi

de
o 

ge
ne

ra
lly

us
ef

ul
? 

T
he

 v
id

eo
 s

ho
ul

d 
st

im
ul

at
e,

 m
ot

iv
at

e
an

d 
in

fo
rm

 th
e 

le
ar

ne
r 

to
 a

ct
 o

n 
th

e
in

fo
rm

at
io

n 
th

at
 w

as
 b

ei
ng

 p
re

se
nt

ed
. W

ill
 y

ou

in
co

rp
or

at
e 

th
e 

id
ea

s 
pr

es
en

te
d 

in
to

 y
ou

r
lif

e?

1 
2 

3 
4 

5
3.

 B
ia

s-
Fr

ee
W

as
 th

e 
vi

de
o 

bi
as

-f
re

e,
 in

cl
ud

in
g

st
er

eo
ty

pi
ng

 w
ith

 r
eg

ar
d 

to
 a

ge
, s

ex
, e

th
ni

ci
ty

,

ra
ce

, p
hy

si
ca

l i
m

pa
ir

m
en

t,
va

lu
es

, d
re

ss
, l

an
gu

ag
e,

 o
r 

so
ci

al
 c

la
ss

?

In
st

ru
ct

io
na

l P
la

n

1 
2 

3 
4 

5
4.

 S
ta

te
d 

th
e 

O
bj

ec
tiv

es
D

id
 th

e 
vi

de
o 

be
gi

n 
w

ith
 a

 m
ot

iv
at

in
g

in
tr

od
uc

tio
n 

to
 s

tim
ul

at
e 

in
te

re
st

? 
W

er
e 

th
e

ob
je

ct
iv

es
 o

r 
ke

y 
el

em
en

ts
 m

ad
e 

cl
ea

r
in

 th
e 

in
tr

od
uc

tio
n?

1 
2 

3 
4 

5
5.

 C
on

te
nt

 P
re

se
nt

at
io

n
W

as
 th

e 
co

nt
en

t d
et

ai
l c

on
tr

ol
le

d 
to

 p
ro

m
ot

e
un

de
rs

ta
nd

in
g?

 D
id

 th
e 

vi
de

o 
si

m
pl

if
y

co
m

pl
ex

 ta
sk

s 
an

d 
av

oi
d 

in
tr

od
uc

in
g 

ex
tr

an
eo

us
in

fo
rm

at
io

n?
 D

id
 it

 tr
y 

to
 c

ov
er

 to
o

m
uc

h 
m

at
er

ia
l o

r 
in

tr
od

uc
e 

to
o

m
uc

h 
de

ta
il?

1 
2 

3 
4 

5
6.

 L
ea

rn
er

 A
pp

lic
at

io
n

D
id

 th
e 

vi
de

o 
su

gg
es

t m
et

ho
ds

 f
or

 th
e

le
ar

ne
r 

to
 a

pp
ly

 th
e 

ne
w

ly
 a

cq
ui

re
d

kn
ow

le
dg

e?
 W

er
e 

su
gg

es
tio

ns
 f

or
pr

ac
tic

e 
of

 w
ha

t's
 b

ei
ng

 d
is

cu
ss

ed
 c

on
si

de
re

d?

Pr
ac

tic
e 

ca
n 

be
 d

es
ig

ne
d 

in
to

 th
e 

ov
er

al
l p

ro
gr

am
de

si
gn

 a
s 

w
el

l a
s 

in
to

 th
e 

vi
de

o

its
el

f.

1 
2 

3 
4 

5
7.

 L
ea

rn
er

 R
ef

le
ct

io
n

D
id

 th
e 

vi
de

o 
al

lo
w

 f
or

 le
ar

ne
r

re
fl

ec
tio

n?
 W

as
 r

ef
le

ct
io

n,
 s

ile
nc

e,
 o

r 
tim

e
al

lo
w

ed

fo
r 

th
e 

le
ar

ne
rs

 to
 r

ea
ct

 to
 a

 s
ce

ne
 o

r
st

at
em

en
t?

 I
t i

s 
al

so
 im

po
rt

an
t f

or
 th

e
fa

ci
lit

at
or

 to
 in

te
ra

ct
 w

ith
 th

e 
st

ud
en

t t
o

pr
ov

id
e 

fe
ed

ba
ck

 o
n 

th
e 

le
ar

ne
r's

ap
pl

ic
at

io
n 

of
 th

e 
m

at
er

ia
l.

1 
2 

3 
4 

5
8.

 M
et

 th
e 

O
bj

ec
tiv

es
D

id
 th

e 
vi

de
o 

m
ee

t t
he

 le
ar

ni
ng

ob
je

ct
iv

es
 a

nd
 n

ee
ds

 o
f 

th
e 

le
ar

ne
r?

 D
id

w
ha

t w
as

be
in

g 
vi

su
al

ly
 d

ep
ic

te
d 

fi
t t

he
 le

ar
ni

ng
ob

je
ct

iv
es

? 
A

s 
in

 th
e 

in
tr

od
uc

tio
n,

 p
eo

pl
e

al
so

 r
em

em
be

r 
th

e 
la

st
 th

in
gs

 th
at

 a
re

pr
es

en
te

d 
in

 a
 p

ro
gr

am
, t

he
re

fo
re

, d
id

 th
e

vi
de

o 
ha

ve
 th

e 
ke

y 
le

ar
ni

ng
 e

le
m

en
ts

re
pe

at
ed

 in
 th

e 
su

m
m

ar
y 

or
 c

on
cl

us
io

n.

42

Po
or

E
x:

op
tim

al

1 
2 

3 
4 

5

1 
2 

3 
4 

5

A
PP

E
N

D
IX

 A

9.
 L

ea
rn

er
 I

nt
er

ac
tio

n
W

as
 th

e 
vi

de
o 

co
nd

uc
iv

e 
to

 le
ar

ne
r 

in
te

ra
ct

io
n?

 V
id

eo
s 

ca
n

of
te

n 
be

 u
se

d 
to

 p
ro

m
ot

e

ac
tiv

e 
le

ar
ni

ng
.

10
. I

nt
eg

ra
tio

n 
in

to
 th

e 
L

ea
rn

in
g 

E
nv

ir
on

m
en

t
C

an
 th

e 
vi

de
o 

be
 e

as
ily

 in
te

gr
at

ed
 in

to
 th

e 
le

ar
ni

ng
en

vi
ro

nm
en

t b
y 

ad
di

ng
 e

m
ph

as
is

 to
or

 s
up

pl
em

en
tin

g 
m

or
e 

tr
ad

iti
on

al
 m

et
ho

ds
?

D
id

 th
e 

vi
de

o 
br

in
g 

re
m

ot
e 

ex
pe

ri
en

ce
s

an
d 

pl
ac

es
 to

 th
e 

le
ar

ne
r?

T
ec

hn
ic

al
 P

ro
du

ct
io

n

1 
2 

3 
4 

5
11

. G
en

er
al

 V
id

eo
 D

es
ig

n 
C

ha
ra

ct
er

is
tic

s
W

as
 th

e 
vi

de
o 

w
el

l p
la

nn
ed

, o
rg

an
iz

ed
, a

nd
 s

tr
uc

tu
re

d?
 W

as
th

e 
te

ch
no

lo
gy

 tr
an

sp
ar

en
t

an
d 

no
n-

th
re

at
en

in
g 

to
 th

e 
le

ar
ne

r?
 D

id
 th

e 
vi

de
o

de
m

on
st

ra
te

 it
s 

ab
ili

ty
 to

 tr
an

sc
en

d

sp
ac

e 
an

d 
tim

e?
 T

he
 c

am
er

a 
ca

n 
go

 w
he

re
th

e 
le

ar
ne

r 
ca

nn
ot

 a
nd

 th
e 

vi
de

o 
is

 a
n

ex
ce

lle
nt

 m
ed

iu
m

 f
or

 p
re

se
nt

in
g 

in
fo

rm
at

io
n 

or
 d

em
on

st
ra

tio
ns

th
at

 a
re

 ti
m

el
y,

ho
w

ev
er

, c
ar

e 
m

us
t b

e 
ta

ke
n 

to
 p

re
ve

nt
 g

iv
in

g 
a 

fa
ls

e
id

ea
 o

f 
re

al
ity

.

1 
2 

3 
4 

5
12

. F
oc

us
ed

 o
n 

In
te

nd
ed

 C
on

te
nt

D
id

 th
e 

vi
de

o 
av

oi
d 

co
nt

en
t n

ot
 r

el
at

ed
 to

 th
e 

su
bj

ec
t m

at
te

rs
ta

te
d 

in
 th

e 
in

tr
od

uc
tio

n?
D

ig
re

ss
io

ns
 c

ou
ld

 le
ad

 to
 c

on
ff

is
io

n 
an

d 
m

ay
 b

e 
a 

w
as

te
 o

fv
id

eo
 ti

m
e.

1 
2 

3 
4 

5
13

. V
is

ua
l Q

ua
lit

y
Is

 th
e 

ca
m

er
a 

lo
ok

in
g 

at
 th

e 
sc

en
e 

fr
om

 th
e 

le
ar

ne
r's

po
in

t o
f 

vi
ew

? 
T

hi
s 

is
 e

sp
ec

ia
lly

im
po

rt
an

t w
he

n 
ps

yc
ho

m
ot

or
 s

ki
lls

 a
re

 b
ei

ng
 ta

ug
ht

. D
id

 th
e 

sc
en

e
ch

an
ge

s 
ap

pe
ar

 to
be

 a
pp

ro
pr

ia
te

? 
W

er
e 

sp
ec

ia
l e

ff
ec

ts
 u

se
d 

to
 e

nh
an

ce
le

ar
ni

ng
 b

y 
dr

aw
in

g 
at

te
nt

io
n 

to
sp

ec
if

ic
 a

ttr
ib

ut
es

 o
f 

w
ha

t i
s 

be
in

g 
se

en
? 

W
er

e 
va

ry
in

g 
ty

pe
s

of
 c

am
er

a 
sh

ot
s,

 c
lo

se
-u

ps

to
 lo

ng
 s

ho
ts

, u
se

d 
to

 p
ro

vi
de

 v
ar

ie
ty

 in
 th

e
vi

de
o?

1 
2 

3 
4 

5
14

. A
ud

io
 Q

ua
lit

y
W

as
 th

e 
vo

ca
bu

la
ry

 o
f 

th
e 

na
rr

at
io

n 
ap

pr
op

ri
at

e 
fo

r 
th

e
in

te
nd

ed
 a

ud
ie

nc
e?

 W
as

 th
e

sp
ee

d 
of

 th
e 

na
rr

at
io

n 
sl

ow
 e

no
ug

h 
to

 b
e 

un
de

rs
to

od
?

W
as

 th
e 

m
us

ic
 f

itt
in

g 
fo

r 
th

e

vi
su

al
 e

ff
ec

ts
 o

r 
au

di
o 

na
rr

at
io

n?
 W

er
e 

ba
ck

gr
ou

nd
no

is
es

 u
se

d 
th

at
 w

er
e 

co
nd

uc
iv

e 
to

le
ar

ni
ng

? 
W

er
e 

so
un

d 
ef

fe
ct

s 
us

ed
 to

 a
dd

 e
m

ph
as

is
 to

 th
e

vi
su

al
 tr

ac
t o

f 
a 

vi
de

o 
to

en
ha

nc
e 

le
ar

ni
ng

?

1 
2 

3 
4 

5
15

. A
ud

io
-V

is
ua

l R
el

at
io

ns
hi

p
W

as
 th

e 
au

di
o-

vi
su

al
 c

om
bi

ne
d 

w
el

l?
 T

he
 a

ud
io

 a
nd

vi
su

al
 c

om
po

ne
nt

s 
sh

ou
ld

 n
ot

co
nt

ra
di

ct
 o

ne
 a

no
th

er
 b

ut
 c

om
pl

em
en

t e
ac

h 
ot

he
r.

 W
as

th
er

e 
a 

va
ri

et
y 

of
 d

if
fe

ri
ng

ty
pe

s 
of

 s
ou

nd
s 

an
d 

vi
su

al
s 

to
 a

ttr
ac

t a
nd

 h
ol

d
at

te
nt

io
n?

C
op

yr
ig

ht
e 

19
93

 b
y 

H
ig

h 
Pl

ai
ns

 I
nt

er
m

ou
nt

ai
n 

C
en

te
r 

fo
r

A
gr

ic
ul

tu
ra

l H
ea

lth
 a

nd
 S

af
et

y 
(H

I-
C

A
H

S)

Pe
rm

is
si

on
 is

 h
er

eb
y 

gr
an

te
d 

to
 ti

te
rs

 to
 d

up
lic

at
e

th
is

 in
st

ru
m

en
t f

or
 u

se
 in

 e
va

lu
at

in
g 

vi
de

os
 w

ith

ap
pr

op
ri

at
e 

cr
ed

it 
gi

ve
n 

to
 H

ig
h 

Pl
ai

ns
 I

nt
er

m
ou

nt
ai

n
C

en
te

r 
fo

r 
A

gr
ic

ul
tu

ra
l H

ea
lth

 a
nd

 S
af

et
y 

(H
I-

C
A

H
S)

, E
du

ca
tio

n 
&

 T
ra

in
in

g 
Pr

og
ra

m
, B

ur
r 

P.
B

ea
ud

in
, P

h.
D

., 
T

ea
m

 L
ea

de
r,

 C
ol

or
ad

o 
St

at
e

U
ni

ve
rs

ity
, F

on
 C

ol
lin

s,
 C

ol
or

ad
o.

-n
al

 li
d 

/O
A

43



APPENDIX B

Self-Assessment of Online Computing Skills

Please review the following rating key and then mark or circle to the left of each item
your level of skill relative to each statement.

RATING KEY
1 No Skills 4 Very Skilled
2 Few Skills 5 Exceptionally Skilled
3 Moderate Skills NA Not Applicable

U Unknown or Unable to Answer

1 2 3 4 5 NA U Identify workstation components needed to go online
locations.

from distant

1 2 3 4 5 NA U Access the University's host computer by means of
telecommunications.

1 2 3 4 5 NA U Use electronic mail to send and receive information.

1 2 3 4 5 NA U Upload a previously prepared file to the University's host computer.

1 2 3 4 5 NA U Download a file from the University's host computer to a personal
computer.

1 2 3 4 5 NA U Use the University's Electronic Library to search ERIC, Dissertation
Abstracts, and other educationally-oriented databases.

1 2 3 4 5 NA U Manage files on the University's host computer with simple UNIX'
shell commands.

1 2 3 4 5 NA U Use Internet tools (lynx, gopher, ftp, ncftp) to transfer reference
information from distant host computers to the University's host
computer.

1 2 3 4 5 NA U Use online tools to search for and monitor Usenet Newsgroups of
scholarly interest.

1 2 3 4 5 NA U Use online tools to search for and subscribe to listserv electronic mail
discussion groups of scholarly interest.
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